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Themes Frequency 
Difficulties in technical problems in the process of transition to new technologies  
Preference of different technologies  
Lack of necessary equipment 
Need for technological knowledge  

5 
10 
2 
8 

Table 2. The Feedback from the survey 
 
As we can see, after the project work students liked this programme and they actively started 

to use it in everyday life. The findings show us the importance of technological knowledge when 
applying into learning process. We need also academic staff who can guide students and help them 
with technical issues.  

CONCLUSION 
It should be noted that in the course of this work the students lost their fear of the English 

language, they learned its logical system better. This kind of work gives a lot of opportunities to 
apply the grammatical phenomena and structures. Students have a practical opportunity to use the 
knowledge and skills gained in lessons. It has been hypothesized that students had achieved the 
practical goal of the project and presents the product of this work in an informational website 
https://aruzhan-eskendir.wixsite.com/mysite-1. 

Taking into account conducted surveys, it is obvious that using QR Codes on printed materi-
als like course books may enhance the attractive aspects of printed materials and motivate students. 
The results of conducted work may be helpful for teachers in further researches.  
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Assessment is one of the most significant component of the learning process. Assessment is 

“appraising and estimating the level or magnitude of some attribute of a person”. It is an ongoing 
process that encompasses a wide range of methodological techniques [1, 3]. Assessment enables 
educational process to lead to some results in students’ performance. Assessment is crucial as well 
as for teachers to report students’ grades and assess learners’ achievement and for students to assess 
their progress. There is no progress without assessment. There are many types of assessment in 
teaching methodology: standardized, formative, summative, portfolio-based assessment, task-based 
assessment, performance-based assessment and etc. The interest in using various forms of class-
room assessment has affected the paradigm shift in education, both in general and in teaching Eng-
lish in particular that resulted in formation of alternative assessment.  
  Alternative assessment utilizes activities that indicate a student’s is capability of doing a task 
through language, emphasizing his strengths. G. Ghaith defines alternative assessment as a means 
that gathers evidence of how students process, approach and accomplish real life task in the lan-
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guage[2]. Alternative assessment tools are not only designed and structured as traditional forms of 
assessment, they evaluate learners differently. The reason for this is the fact that alternative assess-
ment is based on performance. H.D. Brown distinguishes the features of alternative assessment: 
continuous long-term assessment, interactive performance, provides individualized feedback, ori-
ented to process, fosters intrinsic motivation [1, 18]. The assessment assists teachers to focus on the 
purpose of learning a language is communication for specific purposes.  
   Alternative assessment doesn’t use paper or test assessment as traditional assessment. This 
type of assessment focuses on what the student can do, focusing not on the weaknesses, but on the 
strengths, especially how a student performs and shows skills at exams. Furthermore, the assess-
ment reflects the curriculum being taught and provides a holistic picture of the student’s abilities 
and emphasizes the skills a student still needs to work on instead of counting the number of correct 
and incorrect answers as in traditional one. This assessment enables a student to have a chance to 
demonstrate the full depth and volume of study without limits. Most often, alternative assessment is 
used for students with disabilities who have difficulty performing standard tests.  

The following formats are used for alternative assessment: 
Essay. If a student has any difficulties in standard verbal performance, then writing an essay 

could be the best way to express his ideas, thoughts, and an indicator of the acquired skills. An es-
say can also show what a student thinks about a particular topic in the smallest detail, which is im-
possible in other types of assessment.  

Portfolio. In most cases, it is used as a final control of all the work done during the entire 
course or semester. Portfolio is an indicator of the progress of the student, the development of his 
skills throughout the entire learning process. A teacher can create a portfolio of student essays or 
essays, labs, or other activities that demonstrate learning outcomes. Portfolio, as a rule, is attached 
to specific learning objectives, and includes its reflective part. Web 2.0 features allow students to 
create and share their portfolios in real time online. 

Presentations, demonstrations are activities that enable the teacher to observe the develop-
ment of the students’ skills he teaches. For instance, a science exhibition is one of the types of alter-
native assessment, as well as choir performances. Thus, a teacher of mathematics can assign stu-
dents to design a bridge based on the hypothetical dimensions he has provided [3].  

Authentic assessment – a way that attempts to create a real environment or conditions close 
to the natural environment for students, so that they have a chance to demonstrate their skills and 
knowledge. A biology teacher, for example, can instruct students to identify various pollutants en-
tering the local river in order to provide this information to local environmental protection agencies 
as genuine.  

In the process of learning, people gain knowledge, acquire skills and develop work habits, 
and utilize them in real life situations. Learning and performance assessment are a set of strategies 
for acquiring and applying knowledge, skills and work skills through performing tasks that are 
meaningful and attractive to students [4]. Due to the change in the way of life of a person and mod-
ernization, the content part of the education has changed – “what to learn”, but the technology of 
teaching- “how to teach” has been affected significantly by these changes. For many teachers, it is 
still unacceptable when a student openly express opinions and prove his point of view to enter into 
discussion with a teacher. The notion of “discipline in class” has definitely changed. Now it has a 
completely different understanding - this is an organized purposeful activity of students, aimed at 
finding new knowledge, at identifying new methods of action, at their application and refinement. 
New knowledge in the classroom students acquire in pairwork or groupwork when it is vital to use 
discussion, agreement in views, and even disputes, evidence. And only in this interaction the stu-
dent becomes the subject of learning, interested in self-improvement, self-development, and self-
education. This is exactly what new technologies in teaching are aimed at. Alternative assessment 
can be a great solution for any teacher to keep up with the time and help the student meet personal 
needs and develop all the abilities and skills necessary in the world of modernization and computer-
ization. 
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When using alternative assessment, teachers need methods that allow them to evaluate stu-
dents fairly and objectively [3]. Frequently they refer to the so-called rubrics. The rubric is a guide 
for evaluating non-standard tasks such as portfolios and presentations [5]. The rubrics determine the 
quality of work on the task and its criteria. For example, a rubric may represent such a requirement 
for writing an essay as the content, organization, coherence and etc. Additionally, rubrics are very 
convenient for the students themselves when evaluating peers. In general, a rubric is a measure of 
the quality of work based on established criteria [3].  

There are 4 main rubrics for alternative assessment: 
1. General rubrics analyze the quality of work in general. Each score represents the overall 

impression of the work. The rubrics emphasize what the student is doing well. 
2. Analytical rubrics – analyze the quality of work in detail (content, organization, lexicon, 

grammar, etc.). This type of rubrics provides the most detailed information about the weaknesses 
and strengths of the student. 

3. Rubrics of the primary criterion - here the teacher defines the most important criterion for 
the successful completion of a task. This type of rubrics allows the student and teacher to focus on 
one aspect. 

4. Multiple criteria rubrics - the type of rubrics, contrary to the rubrics of the primary criteri-
on, requires the student to pay attention to a list of criteria for obtaining a successful result.  

Alternative assessment finds its application in classes of English course “Basic foreign lan-
guage in terms of intercultural communication (B1 level)” for second year students. The format of 
the assessment is presentation on completion of a unit. According to the topics of syllabus that cor-
responds to the standard curriculum (2016) for undergraduate students majoring in 5B011900 “For-
eign language: two foreign languages” students are supposed to cover 3 major themes: “Nature and 
human beings”, “Health and fitness” and “Culture an art”. The format of one of subtopic’s task is 
presentation that reveals how well a student can perform communicative skills regarding proper use 
of vocabulary on topic and covered grammar. For instance, the topic for a completion of unit is 
“Ecological problems of my native town and their solutions”. Criteria for presentation are based on 
analytical rubrics.  

Presentation is an activity that enables teachers to observe learner’s progress, strengths and 
consider where provide further scaffolding. For students it helps to demonstrate skills, to use Eng-
lish in special purposes, to be involved in evaluation because they are provided with rubrics before-
hand. The activity can be used with students at the low-intermediate, intermediate, and advanced 
levels of language proficiency. The procedure for this activity is as follows: 1. Assign students an 
individual task. 2. Hand out rubrics (organization, vocabulary, grammar, delivery). 3. Hand out re-
quirements for presentation slides and speech limit 4. Provide feedback and peer-feedback focusing 
on strong points.  

To conclude, we have defined the term ‘alternative assessment’ as evaluation of acquired 
language skills and knowledge of a learner that currently meets the needs in modern society. More-
over, we have identified factors that have contributed to alternative assessment. Students through an 
alternative assessment learn independently to assess their abilities, their positive aspects and identi-
fy the level and development. Alternative assessment should take place in the educational process 
because students make real use of English, demonstrate the acquired skills, get involved in their 
own evaluation, take responsibility for learning, develop motivation to learn and use the target lan-
guage, display their progress. We have considered the format alternative assessment utilizes, i.e. 
portfolios, presentations, demonstrations, essays. Additionally, we have enumerated rubrics the as-
sessment bases on. Finally, we have proposed an activity in the framework of alternative assessment 
that can be utilized by teachers of foreign language in various educational institutions. 
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A child is born by a researcher. The unquenchable thirst for new experiences, curiosity, the 

constant desire to observe and experiment, to independently search for new information about the 
world, are traditionally considered as the most important features of children's behavior. Research 
or exploratory, search activity – the natural state of the child, they are configured to the develop-
ment of the surrounding world. This inner desire for research generates exploratory behavior and 
creates conditions for the child’s mental development initially to unfold as a process of self-
development. Exploratory behavior is a special kind of behavior and one of the most important 
sources of a child’s understanding of the world. In pedagogical psychology and pedagogy there is a 
special term - “research t raining”. The main goal of research education is to develop the child’s 
abilities independently, creatively develop and restructure new ways of working in any sphere of 
human culture.  

Recently, new technologies based on various methods have appeared. The concept of tech-
nology itself is associated with the implementation of the activity approach in learning, since it is a 
project of the educational process that determines the structure and content of the learning and cog-
nitive activity of students. Nobel laureate L.de Broglie was convinced that "knowledge is the chil-
dren of wonder and curiosity." The validity of these words can be confirmed by referring to the 
problem-search technologies in training. Problem-based search technologies are based on different 
forms and methods of learning and are implemented through three methods: problem statement, 
heuristic conversation (partial search method), exploratory. 

One of the first supporters of the method of research or exploratory as a basis for teaching is 
J.Komensky. The special importance of the exploratory method in teaching was emphasized by 
domestic educators and psychologists of the beginning of the 20-th century, dealing with the 
problem of reform of the “old school” in Russia. But the most ardent defender and propagandist of 
active teaching methods, which are based on the research method, was VP Vakhterov. And today 
his words that “not the one who knows much is educated, but the one who wants to know a lot and 
who is able to get this knowledge” sound very actual.[1] 

The origins of the research approach can be found in the didactic ideas of Ya.A. Komensky, 
J.Locke, M.V.Lomonosov, J.J.Rousseau, I.G. Pestalozzi, A.V. Disterwega, N.I. Pirogov, K.D. 
Ushinsky, D. Dewey and other eminent scientists. Many leading teachers of the XVII-XIX centuries 
insisted on the unity of theory and practice in teaching through the obligatory use of research works 
(exercises in observation, description, finding similarities and differences, comparison, etc.) aimed 
at developing students' interest in understanding the world, improving the quality of knowledge, 
shaping and development of intellectual, practical skills and skills that underlie research training 
activities.  
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